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Introduction

is engaged in a multi-year planning process to

build a coordinated early childhood system. An
essential component of this system is access to appro-
priate early childhood higher education. To assist in
this process, the Center for the Study of Child Care
Employment (CSCCE) at the University of California,
Berkeley, was asked to investigate early childhood
higher education opportunities available to the state’s
early learning workforce.

‘ he Rhode Island Early Learning Council (Council)

Historically, any higher education degree program
within one of several disciplines focused on children
has been considered an acceptable form of early
childhood teacher preparation. “Early childhood-
related” is a widely used label in research and policy
to describe the educational backgrounds of teachers
of young children. There is no accepted and agreed-
upon standard for what constitutes a high-quality
course of study for early childhood practitioners
working with children before Kindergarten. Too often,
highly diverse degree programs are assumed to
produce equivalent results (Maxwell, Lim, & Early,
2006; Whitebook et al., 2012).

To address this issue, the Early Childhood Higher
Education Inventory (Inventory) was designed to
gain a clearer picture of the early childhood offerings
in a states higher education system. The Rhode
Island Inventory was implemented for the Council in
fall 2012/winter 2013. The Inventory describes the
early childhood degree programs offered in the state,
focusing on variation in program content, age group
focus, student field-based learning, and faculty char-
acteristics. This information allows the Council and
other stakeholders to identify gaps and opportunities
in the available offerings, and to assess the capacity
of the higher education system over time. This
document presents the Inventory findings.

The Inventory includes three modules:

1. Mapping Module: Through an extensive document
review, the mapping module identifies the state’s
early childhood higher education programs by
collecting information on each college or university,
the departments in which the programs are housed,
degrees and certificates offered, and characteristics
of the students attending the programs.

2. Program Module: Using an online survey tool
completed by each degree programs dean or
coordinator, this module collects information on
program content and age group focus; connections
to state standards; accreditation; methods of
student assessment; types, sequencing, duration
and supervision of clinical experiences; and student
supports and challenges within the institution.

3. Faculty Module: Using an online survey tool
completed by all faculty members teaching in
a given degree program, the faculty module
collects information on faculty employment status,
teaching experience and expertise, professional
development experiences and needs, and past
experience within the early childhood field.

Each of the four colleges offering early childhood
degrees in Rhode Island agreed to participate in the
Inventory. Among them, these four colleges offered
one associate degree, four bachelor’s degree and two
master’s degree programs, and data were collected
from all seven degree programs.
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Approximately one-half of the faculty currently
working in these programs responded to the Faculty
Module. For this reason, we cannot assume that
findings from this module are representative of all
early childhood teacher educators in the state. As
documented in the report, however, findings from
the Faculty Module concerning course content topics
covered and age group focus were consistent with
those from the Program Module.

This report presents highlights from the three
modules of the Inventory, followed by recommenda-
tions for addressing the challenges identified in the
findings and for building on promising practices. The
appendices describe the Inventory methodology and
present supplementary tables for both the Program
and Faculty Modules.
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The State of Early Childhood Higher
Education in Rhode Island:

Results from the Mapping and Program
Modules of the Rhode Island Early Childhood

Higher Education Inventory

June 2013

+* Four insfitutions of higher education in Rhode Island offer six early childhood degree programs—one
associate, three bachelor's, and two master’s degrees—and reported serving a total of 452 students in the
2011-2012 academic year.

+* The associate degree program, and two of the three bachelor’s degree programs, reported as their primary
goal the preparation of teachers and administrators to work in both early childhood (e.g., preschools, family
child care homes) and elementary education settings.

+¢» One bachelor's degree program, and both master’s degree programs, reported as their primary goal the
preparation of students to work in multiple roles (e.g., teachers, administrators, family workers, mental health
consultants) in multiple settings for young children (e.g., preschools, K-3 settings, social service agencies,
family resource centers).

+«»» All degree programs required coursework on multiple topics related to child development and learning;
teaching diverse child populations; teaching and curriculum; teaching skills; and community, family, and policy.

¢ Degree programs were less likely to report offering coursework on topics related to early childhood
administration and leadership. Only five of the 13 topics listed in the Inventory were offered by three or
more of the degree programs.

& While most degree programs reported focusing their coursework on preschoolage children (ages three
through four years) and children in the early elementary grades, they were less likely to report focusing
course confent on infants and toddlers (birth through two years). Associate and master's degree programs
were more likely to report focusing their course confent on infants and toddlers than were the bachelor’s
degree programs.

+* Four degree programs reported that they require students to participate in a student teaching experience;

D)

the associate degree and one's master’s degree program did not require student teaching. One master’s
degree program did not require students fo parficipate in a practicum.! The requirement for field experiences
varied by degree program, with the three bachelor’s degree programs requiring students to participate both
in student teaching and in a practicum experience.

! Student teaching is defined as full-time immersion in a classroom, with supervision by a cooperating teacher, and with increasing responsibility for curriculum
planning and teaching. A practicum is defined as an experience, associated with a course, that is short in duration, often focused on a particular skill or
population of children, and supervised by a faculty member and/or mentor.
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“* Most programs reported either that their coursework was currently aligned with the six domains of the
Rhode Island Workforce Knowledge and Competencies for Early Childhood Educators, or that new
coursework was in the planning phase, or had been approved, that would align with these competencies.

& All programs reported offering coursework for the Rhode Island Early Childhood Education Certificate, and
four of the six programs reported offering coursework for the Rhode Island Early Childhood Special
Education Cerfificate.

This report presents major findings from the mapping and program modules of the Rhode Island Early
Childhood Higher Education Inventory. The Inventory collected data from two bachelor's degree programs at
Rhode Island College, one of which ended in the 2012-2013 academic year, and the other that began in the
2012-2013 academic year. Data related to the discontinued program are not included in the findings as one
of the six degree programs reported on here, but are discussed in the narrative section related fo the Rhode
Island Workforce Knowledge and Competencies for Early Childhood Educators. All findings from the exisfing
degree programs that participated in the Inventory are included in Appendix 2.

Please note: Due fo very small sample sizes, the numbers in Figures 1 through 20 represent number of degree
programs, not percentages.
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Map: Rhode Island Degree Programs
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I. What early childhood degree programs are available in Rhode Island?

Four institutions of higher education in Rhode Island offer early childhood degree programs, and reported
serving a fotal of 452 students in the 2011-2012 academic year

+* One public community college offers:
» An associate degree program;

> An early childhood certificate developed specifically for working adults with the aid of a state grant,
and the Child Development Associate cerfificate; and

» Coursework for the Rhode Island Early Childhood Education Certificate.

** Among the three public and private fouryear colleges and universities are offered:
» Three bachelor's degree programs;
» Two master’s degree programs;

» Coursework for the Rhode Island Early Childhood Special Education Certificate at one bachelor's
degree program and at one master's degree program; and

» Coursework for the Rhode Island Early Childhood Education Certificate at all three insfitutions.

No doctoral programs in early childhood education are offered in Rhode Island.
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Il. What are the primary goals of the early childhood degree programs?

These degree programs reported two primary goals related to preparing students for specific early childhood
job roles and job settings.

+* The associate degree program, and two of the three bachelor's degree programs, reported as their primary
goal the preparation of teachers and administrators to work in both early childhood (e.g., preschools, family
child care homes) and elementary education seftings.

+» One bachelor's degree program, and both master's degree programs, reported as their primary goal the
preparation of students to work in multiple roles (e.g., teachers, administrators, family workers, mental health
consultants) in multiple seftings for young children (e.g., preschools, K-3 seftings, social service agencies,
family resource centers).

+*» No programs reported that their primary goal was to prepare feachers and administrators o work
exclusively in early childhood settings, or to exclusively prepare early interventionists or special education
teachers.

The State of Early Childhood Higher Education in Rhode Island 9
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lll. Who are the students being served, and what services are available to them?

+* The associate degree program, and two of the three bachelor's degree programs, reported that their
farget population was a mix of presservice students and those already working in early childhood settings.
One bachelor's degree program reported that its target population was pre-service students, and the two
master’s degree programs reported that their farget population was students already working in early
childhood settings.

D)

+ These degree programs reported that students were offered a variety of services, in three categories, to make
education accessible and to help them succeed in their educational careers. These included: 1) counseling
and support services, such as academic and financial aid counseling; 2) access support, such as classes
held in convenient locations and/or at convenient times, such as evenings and/or weekends; and 3) skills
support, such as academic tutoring and assistance with technology. (See Figure 1.)

The associate and master’s degree programs reported that students were offered all services in each of
these three categories, and the bachelor's degree programs offered students all services in the categories
of counseling and support services and skills support. In the category of access support, two of the three
bachelor's degree programs offered classes at off-campus locations and on alternative schedules for working
adults, such as evenings and/or weekends. Only one of the three bachelor's degree programs reported offer-
ing online courses or “hybrid” in-person and online courses.

10 The State of Early Childhood Higher Education in Rhode Island
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Figure 1: Services Offered to Students in Rhode Island Early Childhood

Higher Education Degree Programs

Skills Supports

Academic assistance for students who are
English language learners

Academic tutoring

Computer/technology training
Access Supports

Financial assistance, other than federal
financial aid (e.g., scholarships, tuition,book stipends)

Classes located off-campus in community locations

Online courses

Hybrid courses (courses offered partially
online and in -person)

Counseling and Support

Alternative class schedules for working
adults (e.g., evening, weekend classes)

Cohort models (small groups of students
who move through the program together)

Financial aid counseling

Academic counseling
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IV. What is the academic and age group focus of the early childhood

/7
0‘0

degree programs?

The Inventory asked deans or program coordinators to indicate the course content required for students to
complete their degrees. Most degree programs required coursework in multiple topics related to child
development and leamning; teaching diverse child populations; teaching and curriculum; teaching skills; and
community, family, and policy.

While most degree programs reported focusing their coursework on preschoolage children (ages three
through four years| and children in the early elementary grades, they were less likely to report focusing
course content on infants and toddlers (birth through two years old). (See Figures 2 to 6.) The graduate
programs were more likely fo report focusing their course content on infants and toddlers than were the
associate and bachelor's degree programs.

Degree programs were less likely to report offering coursework in topics related to early childhood
administration and leadership, such as human resources, adult supervision, and program planning. None of
the degree programs reported offering coursework in grant management and proposal writing or fiscal
procedures and management. Only five of the 13 topics listed in the Invenfory were offered by at least
one-half of the degree programs, and only three of those fopics were offered by all of the programs. The
two master's degree programs, however, offered coursework on a total of 11 of the 13 topics, with both
programs offering five of the fopics. (See Figure 7]
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All degree programs reported requiring coursework related to Child Development and learning. All degree programs reported focusing
this content on preschool and elementary age children, and the associate and master’s degree also reported focusing this content on
infants and toddlers.

Figure 2: Child Development and Learning Coursework in Rhode Island Early Childhood

Higher Education Degree Programs: Age Group Focus, by Degree Program

Understanding the effects of
disability on child development
(N=6)

Development of children’s
mathematical and scientific
pRcesiandnaibl 1 K-Grade 3 (or higher)
Development of children’s early W 3o 5 years

literacy skills (N=6) M Birth to 2 years

Child development theory and its
relationship to teaching (N=6)

Understanding the effects of
culture, gender, class, and race on

child development (N=6)

Knowledge about children’s
development in different domains

(N=6)
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Both of the master’s degree programs, and three of the bachelor's degree programs, reported requiring the topics related to Teaching
Diverse Child Populations. The master’s degree programs reported focusing on all age groups, and the bachelor's degree programs
were more likely to focus this content on preschool- and elementary-age children than on infants and toddlers. The associate degree
program reported “teaching children with special needs” as the only required topic in this category.

Figure 3: Teaching Diverse Child Populations Coursework in Rhode Island Early

Childhood Higher Education Degree Programs: Age Group Focus, by Degree Progra

Teaching children who are dual
language learners (N=5)

Teaching children with special needs(N=6)
1 K-Grade 3 (or higher)

M 3to 5 years

Teaching children with challenging W Birth fo 2 years

behaviors (N=5)

Teaching children who are
experiencing poverty (N=5)

Teaching children from multiple
cultural and ethnic backgrounds

(N=5)
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Nearly all of the degree programs reported requiring a variety of topics related to Teaching and Curriculum. Master's degree programs
were more likely o report focusing course content on infants and toddlers than were the associate and bachelor's degree programs

Figure 4: Teaching and Curriculum Coursework in Rhode Island Childhood Higher

Education Degree Programs: Age Group Focus, by Degree Progam

Supporting and extending
children’s physical skills (N=6)

Teaching children art (N=5)

Teaching children social studies
(N=0)

Teaching children science skills

(N=6)

Teaching children math skills
(N=6)

Teaching children literacy skills

(N=6)

Supporting children’s social
development (N=6)

Implementing integrated
curriculum (N=6)

Using play in the curriculum
(N=9)

1 K-Grade 3 (or higher)
M 3 to 5 years

M Birth to 2 years
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o
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All degree programs reported requiring a variety of topics related to Teaching Skills in Early Childhood Settings. The programs were
more likely to focus this content on preschool and elementary school children than on infants and toddlers.

Figure 5: Teaching Skills in Early Childhood Settings Coursework in Rhode Island

Early Childhood Higher Education Degree Programs: Age Group Focus, by Degree Program

Classroom management (N=6)

1 K-Grade 3 (or higher)

M 3to 5 years

W Birth to 2 years

Observation, assessment, & documentation
to inform teaching and learning (N=6)

How fo use different teaching techniques
(e.g., planning, instructing, facilitating) (N=6)

(@]
N
w
N
(S,]
o

16 The State of Early Childhood Higher Education in Rhode Island
Center for the Study of Child Care Employment, University of California at Berkeley



Most degree programs reported requiring a variety of topics related to Community, Family, and Policy. The programs were more likely
fo focus this confent on preschoolage children or early elementary classrooms.

Figure 6: Family, Community and Policy Coursework in Rhode Island Early Childhood

Higher Education Degree Programs: Age Group Focus, by Degree Level

The early childhood system, advocacy,
and public policy (N=5)

1 K-Grade 3 (or higher)
Utilizing community resources (N=6) W 3105 years
W Birth to 2 years

Working with families (N=6)

Building relationships with other teachers and/or
early childhood professionals (N=5)
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These degree programs were less likely to report offering topics related to Administration and Leadership than other early childhood
topics, as displayed in Figure 7. Only five topics were offered by one-half or more of the degree programs. Two topics were not
offered by any of the programs.

Figure 7: Administration and Leadership Coursework in Rhode Island Early Childhood

Higher Education Degree Programs

Grant management and proposal writing | O

Fiscal procedures and management | O

Managing and maintaining facilities

Human resources/personnel policies

Organizational development and change

Adult learning styles

Adult supervision

Program planning, development and operations
(e.g., child enrollment, daily operations)

Using fechnology to maintain records and
enhance program operations

Effective advocacy, and policy analysis and
development

Assessment and documentation to inform
program quality

Guiding practitioners in implementing
curriculum and appropriate teaching strategies

Assessment and documentation to inform
teaching and learning
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Overall, these degree programs were less likely to report focusing their Administration and leadership content on infant and foddler

programs than on preschool programs or early elementary classrooms

Figure 8: Administration and Leadership: Age Group Focus All Degree Programs

Courseworkin Rhode Island Early Childhood Higher Education Degree Programs:
Age Group Focus, by Degree Level

Organizational development and

change (N=1)

Adult learning styles (N=2)

Adult supervision (N=2)

Program planning, development and operations

(e.g., child enrollment daily operations) (N=2) W KGrade 3 (or higher)
M Preschool programs

Using technology to maintain records and

enhance program operations (N=3) B Infant/Toddler programs

Effective advocacy, and policy analysis
and development (N=3)

Assessment and documentation to inform
program quality (N=5)

Guiding practitioners in implementing curriculum
and appropriate teaching strategies (N=6)

Assessment and documentation to inform
teaching and learning (N=6)
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V.

What are the characteristics of the field experiences offered by the early
childhood degree programs?

The Inventory asked respondents about two types of field experiences offered to the students: 1) student

feaching, defined as fullime immersion in a classroom with supervision by a cooperating teacher, and with
increasing responsibility for curriculum planning and teaching; and 2) a practicum, defined as an experience
associated with a course that is short in duration, offen focused on a particular skill or population of children,
and supervised by a faculty member and/or mentor.

\/
0‘0

D)

\/
0‘0

All of the bachelor’s degree programs and one of the two master’s degree programs reported requiring students
fo participate in a student teaching experience. The associate degree program did not require a student
feaching experience.

Five of the six degree programs reported requiring students to parficipate in a practicum. The associafe degree
program and the masfer's degree program that did not require student teaching did report requiring a
practicum experience.

The requirement for field experiences varied by degree program, with the bachelor's degree programs requiring
both a student teaching experience and a practicum.

Degree programs requiring student teaching and/or practicum experiences:

The three bachelor’s degree programs reported that students participated in student teaching at the conclusion
of the degree program, and the master's degree program reported that students participated midway info the
program. The fiming of practicum experiences varied; two bachelor's degree programs reported that the first
practicum occurred during the first year of the program; one bachelor's degree program and the master's
degree program that required a practicum reported that the first practicum occurred during the middle of
the degree program; and the associate degree program reported that the first practicum occurred at the end of
the program.

In the programs that included student feaching, the length of the experience ranged from three fo five months.

In a pattern similar fo the age focus of coursework, programs reported that field experiences were more likely to
focus on preschool and early elementary school children than on infants and toddlers. (See Figures @ and 12.)

Programs reported multiple criteria for selecting sites for field experiences, with ages of children served being the
most commonly reported consideration. Observed quality rating was reported as being a criterion for site
selection by only two of the four programs that required sfudent teaching, and by two of the programs that
required a practicum. (See Figures 10 and 13

All of the degree programs that required student teaching and two of the five that required practicum reported
using a cooperating feacher at the site to help supervise students. Of these programs, all required the cooperating
feachers fo be a certified mentor/master teacher, have experience in supervising students and hold a
Rhode Island state credential or equivalent. (See Figures 11 and 14).

20
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** The most common resource that degree programs offered to cooperating teachers was an individual stipend. No
degree programs offered financial resources to allow for release time fo plan or fo meet with sfudents.

+* The masfer's degree program that required student teaching was the only program that reported structuring field
experiences differently for pre-service and for experienced teachers.

See Appendix 2 for degreeevel information on clinical experience topics identified in Figures 9 to 14.

Figures @ to 11 represent the four degree programs that reported requiring student teaching.
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Figure 9: Age Group Focus of Required Student Teaching in Rhode Island

Early Childhood Higher Education Degree Programs

K- 3 or higher not available
K-3 or higher - optional =
K- 3 or higher - required

Three to four years- not available

Three to four years - optional

Three to four years - required

Birth to two years - not available
Birth to two years - optional

Birth to two years - required
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Figure 10: Criteria for Selecting Student Teaching Sites in Rhode Island Early Childhood

Higher Education Degree Programs: Site Characteristics

Site is at a college laboratory school

Site is a nationally accredited early childhood program

Demographic background of children served at the site

|”|IIIII°

Site is at a professional development school

Student currently works at the site

Other

Observed quality rating of the site (e.g., ERS or part of a QRIS)

Children with disabilities served at the site

Location of site (e.g., proximity to college/university
or student workplace)

Age of children served at the site
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Figure 11: Criteria for Selecting Cooperating Teachers for Student Teachers

in Rhode Island Early Childhood Higher Education Degree Programs

Cooperating feacher holds a state credential or equivalent

Cooperating teacher is a certified/certificated mentor
or master teacher

Cooperating teacher has experience working
with student teachers

N=4

Figures 12 and 13 represent the five degree programs that reported requiring a practicum.

Figure 12: Age Group Focus of Required Practicum Experience in Rhode Island

Early Childhood Higher Education Degree Programs

K-3 or higher- not available
K-3 or higher - optional

K-3 or higher - required ;

Three to four years - not available
Three to four years - optional

Three to four years- required ;

Birth to two years-not available

Birth to two years - optional

Birth to two years - required

N=5 0 1 2 3
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Figure 13: Criteria for Selecting Practicum Sites in Rhode Island Early Childhood

Higher Education Degree Programs: Site Characteristics

Site is at a professional development school

Observed quality rating of the site
(e.g., ERS or part of a QRIS)

Student currently works at the site

Demographic background of children served at the site

Site is at a college laboratory school

Site is a nationally accredited early childhood program

Children with disabilities served at the site

Location of site (e.g., proximity to college/university
or student workplace)

Age of children served at the site

o 4
N
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Figure 14: Criteria for Selecting Practicum Sites in Rhode Island Early Childhood

Higher Education Degree Programs: Site Characteristics

Cooperating teacher holds a state credential or equivalent —

Cooperating teacher is a certified/certificated _
menfor or master teacher

Cooperating feacher has experience working
with practicum students
T

N=2 0 1 2 8 4
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V1. How do the early childhood degree programs align with Rhode Island’s

\/
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professional development system?

Program representatives were asked to describe the alignment of degree program course content with each
of the domains of the Rhode Island Workforce Knowledge and Competencies for Early Educators (WKC].
Most degree programs reported course content alignment, or plans to align with, all domains of the VWWKC.
(See Figures 15 to 20.) For each domain, the associate degree program reported that new content was in
the planning phase. One of the two master's degree programs reported that course confent was aligned
with each domain and that no content changes were planned. Responses from the bachelor’s degree
programs varied according fo the specific domains. In some cases, bachelor’s degree programs reported
alignment of course confent with the domain, and in others, reported that new course content aligned with
the domain had been approved.

One master's degree program did not report on the sfatus of course content alignment with the VWWKC, but
did report that all course confent is aligned with the Council for Exceptional Children-Division of Early

Childhood Standards for Early Childhood Special Education.

As noted earlier, data for one bachelor's degree program has been excluded, as the program ended in the
20122013 academic year and was replaced with a new bachelor's degree program. The findings
indicate that, as the college intended, more course content in the newly implemented bachelor’s degree is
aligned with the WKC than was the case in the now-defunct degree.

All of the degree programs reporfed offering some coursework required for the Rhode Island Early

Childhood Education Certificate.

The associate degree program, two bachelor's degree programs, and one master’s degree program
reported offering some coursework required for the Rhode Island Early Childhood Special Education
Certificate. One of the master's degree programs reported that its degree was in early childhood
special education.

Two degree programs (the associate degree and one bachelor's degree) reported articulation between the
Child Development Associate (CDA) certificate and credit towards the degree.
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In Figures 15 through 20, the categories of alignment status are included only if it was reported by one or more degree programs.

Figure 15: Rhode Island Early Childhood Higher Education Degree Alignment with the

State's Workforce Knowledge and Competencies for Early Educators:

Health, Safety and Wellness

Food and nutrition

M Currently covered/no changes planned

Health
M New content in planning phase

Safety and emergency procedures

Knowledge of state and federal regulations

Figure 16: Rhode Island Early Childhood Higher Education Degree Alignment with the State's

Workforce Knowledge and Competencies for Early Educators: Family Engagment

Creating respectful, reciprocal relationships
with families
M Approved new course confent
I New content in planning phase
Engaging families in their children's M Currently covered/no changes planned
development and learning
Utilizing community resources
to support families
0 1 2 3

N=5
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Figure 17: Rhode Island Early Childhood Higher Education Degree Alignment with the

State's Workforce Knowledge and Competencies for Early Educators:
Development and Learning

Child development
I Approved new course content

% New content in planning phase

W Currently covered/no changes planned

Influences on development

N=5 0 1 2 3 4 5

Figure 18: Rhode Island Early Childhood Higher Education Degree Alignment with the State's

Workforce Knowledge and Competencies for Early Educators: Curriculum

Content
Process M Currently covered/no changes planned
Teaching and facilitating I New content in planning phase

Context

Building meaningful curriculum

N=5
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Figure 19: Rhode Island Early Childhood Higher Education Degree Alignment with the

State's Workforce Knowledge and Competencies for Early Educators:

Observation and Assessment

Knowledge of early childhood assessment

Conducting developmentally appropriate
authentic assessments

Conducting formal assessments

Practicing responsible assessments

Gathering assessment information
from multiple...

Documenting assessment information

Using assessment information in
curriculum planning

Communicating assessment information

W Approved new course content
M Currently covered/no changes planned

I New content in planning phase
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Figure 20: Rhode Island Early Childhood Higher Education Degree Alignment with the

State's Workforce Knowledge and Competencies for Early Educators: Professionalism
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VII. What are the challenges facing early childhood degree programs?

+* The associate degree program, one of the bachelor's degree programs, and both of the master's degree
programs reported facing at least one programmatic challenge. lack of articulation between bachelor’s
degree programs was the only challenge that was reported by more than one program; three programs did so.

+* The associate degree program identified the following as challenges: lack of confent focused on children
younger than five, lack of faculty expertise in teaching young children who are dual language learners, lack
of faculty expertise in teaching young children with special needs, and lack of faculty experience with working
with diverse populations of young children.

+* The one bachelor’s degree program that reported any challenges identified the lack of articulation between
fouryear college early childhood degree programs as its only challenge.

+* Each of the following were identified by one of two master's degree programs as a challenge: inequitable
distribution of resources compared to other programs in the institution, lack of articulation between two- and
fouryear college early childhood degree programs, lack of ability to recruit students, lack of ability to
support students in completing the program, and lack of access to quality clinical experience sites.
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The State of Early Childhood Higher
Education in Rhode Island:

Results from the Faculty Module

Rhode Island Early Childhood Higher
Education Inventory

June 2013

Approximately one-half of the faculty sample (described in Appendix 1) responded fo the Faculty Module.
For this reason, we cannot assume that the findings from the Faculty Module are representative of all early
childhood higher education faculty members in Rhode Island.

+» Of the 20 faculty members who participated in the Inventory, all were women, and 19 (95 percent)
identified as White/Caucasian. Nineteen (95 percent) also reported fluency in English only, and one
reported fluency in both English and a language other than Spanish.

++» Of the 18 faculty members who reported their age, four (22 percent) reported being 60 years or older,
potentially close to refirement; 12 (67 percent] reported being between 40 and 59 years old; and only two
(11 percent] reported being 39 years or younger.

+* Eleven respondents (55 percent] were fenuredrack or tenured faculty, and nine (45 percent] identified
themselves as adjunct faculty or partime lecturers.

Associate degree faculty members were more likely fo report adjunct status (83 percent] than were
bachelor’s degree faculty members (33 percent).

All four master's degree faculty members reported their status as tenurerack or tenured.

& All 20 respondents (100 percent] reported having attained graduatelevel degrees, and were evenly
divided between having attained a master’s degree (50 percent] or a doctoral degree (50 percent).

Faculty members teaching in upperdivision and graduatelevel degree programs were more likely to
report having affained a doctoral degree (all four of the doctoral degree faculty members, and eight of 12
bachelor’s degree faculty members|). All six associate degree faculty members reported having affained
a masfer's degree.

The State of Early Childhood Higher Educa